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Research Review on Assessing Listening

How to overcome the dilemma of language proficiency assessment

Researches on assessing listening are reviewed from the following four points of view. (1) How a listening
construct is defined. (2) How far listening can be assessed. (3) How valid the listening texts are. (4) How valid
the listening tasks are. This paper explores how better language teaching professionals could cope with the dilemma
that language assessment suffers between reliability, validity and authenticity. Based on the research review, it is
observed that high-stake large-scale tests are subject to various restrictions and are obliged to attach greater
importance to reliability than to validity and authenticity. Classroom assessment should play compensatory roles
and introduce interactive listening, authentic listening texts, video listening and other methods that large-scale tests

tend to lack. The necessity of more research on washback effects is also discussed.



