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�ŽŌňPp|�cつCognitive Approachづ   

! Šõ  ば  £�7ŌƈŭƊ7ŽŌĊ� 
! \rwj[�]x}Ŧ¶つcommunicative 

competenceづ     

0ő�ď»ňPp|�cつSociocultural Approachづ   

! Šõ  ば  ŋ�Ŭķ6�"K½¦6H.1ÞĿ'K
ő�ňp|a_   

! ŋ�ŬķŦ¶つinteractional competenceづ  �
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はŊňƺ 
! Ŕ�、」ÛŠŢつすĩ」ŻŢづ7」ŃƆňŦ¶
つpragmatic competenceづ7Šõ~ŇƗ7p|a
_EtVj`s7　ĕ   

」ŃƆňŦ¶ 
! ŇŻEďN*7�ŃŢ7ýÐE、」�Ń7ĻĮ
ň5ĺö6さお�", ƅŻ7µƒEŀ　NÆŦ6
'KŦ¶つĳ①, 2009: 9づ   

! \rwj[�]x}Ŧ¶7ġĀŰŗ7�/�
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! 58/Ż%1, 8/Ż$58�, �6/81, Ƃ6, 
�N, 4#2, 47H96Ż'�66さ'KŌƈ 

! Ģ45、」Ŭķつspeech actsづNÜが%, 、」�Ɗ
つspeech eventsづ6À·%, ��7、」ŬķNŹ�
'KŦ¶                            つHymes, 1972づ 

! SLAŎœŢ6HKġĀŰŗ7ĺÝ3。う7ź@
つBachman, 1990; Bachman & Palmer, 1996; Canale 
1983; Canale & Swain, 1980; Celce-Murcia et al., 
1995; Savignon 1997; Schachter, 1990 54�   
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」ŃƆňŌƈつpragmatic knowledge) 
 

�ĤŦňŌƈつfunctional knowledgeづ 

! ŇŻEď�H:fW_hƝ7さ�E、」�Ń
Ţ7ýÐNŀ　'K#3NÆŦ6'KŌƈ 

0ő�、」ÛňŌƈつsociolinguistic knowledgeづ 

! ĺÝ7、」�Ń7ŶÝ6く¯5、」N�J­
%+J2　ƛ'K#3NÆŦ6'KŌƈ 

               1つBachman & Palmer, 1996: 69-70づ 
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�ĤŦňŌƈ 
1� 」Ń、」Ûつpragmalinguisticsづ   
! Ģ45ĤŦNがŬ'K+B6²ŃÆŦ5、」ňā
Ĩ6さ'KそÒ   
1c.f. ŇŻŬķ 

0ő�、」ÛňŌƈ 
1� ő�」ŃƆつsociopragmaticsづ   
! ő�ňďŧ6�"Kく¯5、」�Ń6さ'KそÒ 
1c.f. qyRhk_   
1    11つLeech, 1983; Thomas, 1983づ�
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! 」ŃƆňýË7ŀ　~ŇŻŬķ7ł­2,  ħŏ
$3ĲĚ$8�Ŭ%1ŇƗ%58 

! ŽŌıº2®Ĝ$LKŭƊ3*9%+ŭƊ7¬
ŀN±7Ħ§33I�K�Ħ§ug{つtwo-
dimensional modelづつBialystok, 1993づNĉŃ 

 
」ŃƆňŦ¶ 
�ŇŻýÐNŀ　~ł­'K+B7」ŃƆňŌƈ
つpragmatic knowledgeづ 
0」ŃƆňŌƈNzP{bRs2¹ľŪ!Ń8K
+B7¬ŀつprocessingづ    11  11111111111111 
1111111111111111つTaguchi�  2012づ    
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! ēě7ġƒňŌƈ3ő�ňďŧNāĆ�J3%
1, ŇŻ7Ìだ«à3Ż%ā7ýÐつŇ」«¹¶
3qyRhk_づNzP{bRs6ŀ　2 K
Ŧ¶ 

 

ł­ 
! ēě7ġƒňŌƈN�.1, ő�ňďŧ6�81
く¯6ő�ňŬķEĤŦNzP{bRs6がŬ
2 KŦ¶�
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! 」ŃƆňŌƈ7ŠõNŊň3%+ąç   

! ¾6R}pdh6Ė$LK,"28, 」ŃƆ
ňĤŦ3*L6さお'Kő�ňďŧŰÏ6ī
0 6!8 

! 」ŃƆňŌƈNŠõ'K+B68, 5OI�
7ąçň�¨�÷Ű 

! ÞŸŎœ6HJ, ŽŌ¬ŀug{6Ó08+
ąçň�¨7¹ĝNğŸ�
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! ęŐňąçつimplicit instructionづHJC, ĕŐň
ąçつexplicit instructionづ7>9�¹ĝ�っ8
つAlcón Soler, 2005; House, 1996; Rose & Ng, 2001; 
Takahashi, 1998, 2001; Tateyama et al., 1997>�づ 

 
! ŇŻ7ő�ňďŧ6さ'KüÔNƉâ6ÊAR
}pdhNĈ�'K,"28�¼® 

! 、」òð, ĤŦ, ŇŻ7ő�ňďŧNýƈň6®
Ĝ'KŚƫC÷Ű�
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ī0 �Ɓつnoticing hypothesisづ   

! R}pdh�R}fRY3%1ÃJƎ?L, ŽŌ
¬ŀ6²Ń$LK+B68, *7R}pdh�7
さおú7っ8ĺö�ī0�L5"L95I58   

    つSchmidt, 1993, 1995づ   

」ŃƆňŌƈ7Šõ7ÕÇ 
! 、」òð6·�1, ŇŻ7ő�ň~ĻĮňĺö6
Cİý�È"IL, #9%+ĺö6ø&1、」ò
ð�ƙă$LKtVj`s�ŀ　$LK÷Ű�
7K     つSchmidt, 2001づ   
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! \rwjVfQo5きŃŝŠ6HKPShpd
h3*L6å'KnQ�ildYつÉÝŸĄ7
Ĉ�づCこŰつBillmyer, 1990; Koike & Pearson, 
2005; Tateyama et al., 1997; Wildner-Bassett, 
1984; Yoshimi, 200154づ   

! ČßØ7ŨĹŠõŁÖ28, 」ŃƆň�く¯$
6å'KÉÝŸĄ87?JĈ�$L58  

     つSiegal, 1996づ 
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PShpdh�Ɓつoutput hypothesisづ 
ŀ　ÆŦ5R}pdh,"28、」ŠõN '6
8�¼®2, ŀ　ÆŦ5PShpdh�こŰ   

           つSwain, 1993, 1995づ   
 

ī0 7ĤŦ 
! PShpdh6H.1, Ũ®�、8+8#33、
�K#37XvdpつŦ¶7�あづ6ī�/! 
�ƁğŸ7ĤŦ 
! PShpdh6å'Kŋā7�ŀ　EÉÝň5
nQ�ildY6H.1, ŨI7�Ɲ、」7�Ɓ
NğŸ~¢ħ'KĤ��õILK�
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! ��7ř@ÇM(�ě¹ 
(a) tb」ŃƆňüÔ7ĕŐňĈŐ 
(b) \rwjVfQo5きŃŝŠ6HK 
1    PShpdh 
(c) nQ�ildY6HKÉÝŸĄ7Ĉ� 
つAlcón Soler & Martinez-Flor, 2005; Kasper & Rose, 
2002づ�
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! ĤŦňŌƈ3ő�、」ÛňŌƈ7Áđ7ÛŠ�
�Æĥ 

 
! ýÐN�Ɨ%ĤŦNがŬ'K、」òð7ƙăŤ
N×E' 

! 、」òð7ƙăŤ7ő�ňďŧ6く%+�8đ
CÛ;�
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! 」ŃƆňűŕ87!?25¿³65¥È6 
! く¯$7°Đ68ĩ」ŻŢƝ2C£�ì�7K 

      
! ďį7H965Í�7ħ　6NČ�K#3�2
 58 

! ő�ňďŧNġĀ'KŰÏ8Ùé6M+J, 
£47ŰÏ7ĻþCĸƟ27K 

     
! 7IFKĻĮ6�"K'=17く¯5、8đN
Ő'#3C�ÆŦ  �
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! ĺÝ7ő�ňďŧ6く%+、ū7�8đ7ąç 
1    11て 
! 5ÛŠŢ�ļŨ6」ŃƆňÛŠNかBILKāĨ
7ĽõNċĉ'K#36NŊň3%+ąç 

   11つō¿~\�U}, 2015:192づ1111111111 

 
! ÛŠŢ�Čß«Ø7R}pdhNıŃ%1Ũい2
」ŃƆňŌƈ7ŠõNかB18!Óŉ�J 

! ýÐ7�Ɨ3ŋā<7けÿつqyRhk_づ7l
y}_E, 、」òð, ĤŦ, ő�ňďŧ7さ�6
5ī0!¶6�
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! ÛŠŢŨい6tb®ĜN$(1PSTPk_�
っ?.+Ļþ6ç!つJudd, 1999づ   

はª��ƺ 
! ÛŠŢŨい�い7ÎJ7ŇŻŬķ7Þ�NŲ
ã~®Ĝ'KıºつBardovi-Harlig, 1992; Kasper 
& Kite, 2002づ 

! ő�ňďŧ�ņ5KÕƣ2�M$LKůč7�
ŻNţ Ī=, 、」òð~ĤŦ~ő�ňďŧ7
さ�NgQ_Vd]x}'Kz_j}Zıº  
つĳ①, 2013づ  �
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! ÛŠぜŊ 
1で  々Æ②B 
1と  �た 
1ど  ƇŞ 
1な  「8 
1に  ń%­ 
1Ƶ  ¸、 
1ƶ  �Ĵ 
1の  >B�
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はª��ƺ 
! Ŋģ、」7űŕ6さ'Kď»ň≒ĄEťė7Ɓ
ĕつō¿~\�U}, 2015づ 

! ĤŦ~ďŧ6ø&+�8đ7ƁĕつTateyama et 
al., 1997づ 

! ŇŻŬķ7ƅŻġƒE�…ï7ƄĎ7�đつ«
ň¢ħつinternal modifierづ~Øň¢ħつexternal 
modifierづづ7Ɓĕつĳ①, 2013づ  �

�
�



«ň¢ħ 
! *7ŬķŨ�NŬ9ŇŻつ\PŭĿづNś」ň~
」ñň6¢ħ'K 
Øň¢ħ 
! \PŭĿ7´ô6Ů¸'KŇŻつ_hyf^�づ
NƐ·'K 

1-G.3�ち8�7KO,"4�3 
1û8O,"4$�   
1ĕĔ7]nh�M.1CI.1C88ƻ 
1ù6èı2ƣć�¨.-D.+O,3 
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! \rwjVfQo5きŃŝŠつR}byY
]x}づ6HKPShpdh 

\rwjVfQo38 
! �Ż7Õƣ, �ŻÀ�Ţ7さ�, �Ż6óせ'
KこŰ5üÔ54�żŘ6ŶÝ$L+ĻĮ2, 
Ũí7�Ż7ŊňつŇ」«ŬķEqyRhk
_づNƗĀ'K+B6\rwj[�]x}N
Ŭ9#3�
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! ŇŻ7く¯$6こĶNş! 
! ÛŠŢ�Ń8+ŭĿEƅŻ7かBđ�5)く
¯28587�, 47H95ŭĿEƅŻ7か
Bđ�HJく¯�NƁĕ'K 

 
! nQ�ildYNえ%1, ÛŠŢ8Ũí�ġ
Ŗ%+�Ɓ7ƀJ6ī�/ , ¢ħ'K#3
�ÆŦ  つPShpdh�Ɓづ�
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1.   ýÐ7�Ɨ3ŋā<7けÿつqyRhk
_づ7ly}_Nýƈ$(K�

2.   、」òð~ĤŦ~ő�ňďŧ7さ�6å'
K¹ĝň5ī0 7Ĥ�N��K�

3.  」ŃƆňűŕE¥È, ŇŻŬķ7ƅŻġƒE
�…ï7ƄĎ7�đ6さ'KĕŐň5Ɓĕ
N��K�

4.  £±ª�ň5ďŧ7�2\rwjVfQo
5きŃŝŠつR}byY]x}づNŬ9�

5.  ŇŻ7く¯$6å'KnQ�ildYつÉ
ÝŸĄづN��K11111つĳ①, 2016づ�
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! ÞƌĿÕ28,  」ŃƆňŦ¶7Ź�87?J
ŬML1858 

! 、」きŃ7」ŃƆň¤ƣN¡たú7っ8đį, 
�/ąçĿÕ2ÞĒÆŦ5đį2Ź�'K7
8ũじ7ĠつRoever, 2004づ 

! Ź�Óĵ, Ź�e�{, Čî7Ź�ĂŦ54ƃ
だ�Ù8 

 
! #9%+ƃだ6ÃJřA�2ILP7ŎœĀĝE
g�bÂし~®Ĝđį�7KŒïÀš62 
Kつō¿~\�U}, 2015づ�
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! 」ŃƆňŌƈ7ŇƗ~Šõ8, ő�ň~üŜň
そÒつÛŠŢ7�Ų, PRg}fQfQ, \rw
jfQ<7À·54づ3Cáć6さ�111111 

! ŽŌƣ7@28, �ƣň5ŀ　%�õIL58
             つō¿~\�U}, 2015づ 

111111 
! ŽƈƆňÙĢúつepistemological diversityづNæ
こ%, ÙĢ5ŲĶ�IŎœNかB18!= 
つOrtega, 2012づ�
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